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INTRODUCTION

A lot has been said about the potential of Computer Assisted Lan-
guage Learning, with a wealth of research predicting its immense
importance in the future, foreseeing ICT (Information and Commu-
nication Technologies) as a new form of literacy without which lan-
guage learning may even be impossible (Warschauer, 2000). For the
time being, while it is undeniable that the Web offers unlimited re-
sources, they might be seen as not particularly appealing since they
are drowned in a plethora of sites, with little or no quality assurance
and guidance needed by language learners, especially on elementa-
ry and pre-intermediate levels. Also, although almost all students
use mobiles and computers with Internet access, not all of them are
enthusiastic about using technology in or out of the classroom for
educational purposes. Using some technologies may seem an easy
thing to do, but actually working with them on one’s own on daily
basis can be quite demanding and time-consuming.

An answer to the above mentioned problems may lie in blended
learning. In a hybrid environment students are able to make use of
all the advantages offered by the ICT technologies while being sup-
ported by regular face-to-face meetings with the teacher, which
seems to be preferred by more and more students (Dudeney and
Hockly, 2013). Debora Marsh (2012, p. 5) notices that in this way stu-
dents acquire language in a more individualised way thanks to the
possibility of personalising the online component to suit the various
learning styles or language levels present in every classroom. She
also points out that blended learning ensures safe environment
where students are often involved in authentic tasks on the web. As
aresult the time spent practicing the target language, while flexible,
is frequently expanded far beyond the classroom/homework time
and tends to result in a more creative language use.

MOODLE FOR LANGUAGE TEACHING
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Learning management system named Moodle (Modular Object-Ori-
ented Dynamic Learning Environment) has the potential to fulfil the
promises made by blended learning. Martin Dougiamas, initially
constructed it to support self-directed learning: to give the learners
control over content and pace of their learning activity (Dougiamas,
1998). Later on it was adapted to more formal forms of instruction,
with the possibility of creating groups/classrooms, keeping track of
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scores (gradebook), and the opportunity to analyse the students’ ac-
tivity on the platform (statistical module).

Moodle is free open source software based on a theory called con-
structivism, which assumes that learners are active participants
who create their own systems of knowledge using available sources
of information. A more recent development of social constructivism
indicates that the construction of knowledge is most effective if it is
carried out in a cooperative way, sharing opinions, experiences and
responding to the needs of other participants of the group (Siek-Pis-
kozub, 2006). Teaching approaches based on social constructivist
theory can include reciprocal teaching, peer collaboration, prob-
lem-based instruction, webquests, and other methods that involve
pair work or group learning (Shunk, 2000).

The teacher who begins to use Moodle must bear in mind it is a
tool not a resource. It provides the functionalities but lacks content
(Elias, 2010). By some it is seen as a drawback, however, in an ESP
classroom, where the teacher needs to ensure appropriate content
for a given group of students with unique communication needs,
Moodle gives the course creator the freedom to combine
hand-picked resources, communication tools and interactive activ-
ities useful for language input, practice and production. The idea of
customization is especially appealing to teachers of ESP, as the
needs of these groups are not easily satisfied by using a unified text-
book (Stefanowicz-Kocol, 2015).

While designing such a course it is important to bear in mind the
Universal Instructional Design Principles for Moodle set out by Elias
(2010, p. 122). He recommends designing flexible environments ac-
cessible for people with diverse abilities and in diverse locations.
What is also important is that the course should be kept clear, sim-
ple and intuitive so that the interface is easy to follow, regardless of
the students’ experience in using IT, prior knowledge, language
skills or current concentration level. Another important factor to
bear in mind, while creating a Moodle course, is the tolerance for er-
ror. It refers both to the technical side of the course creation and to
the language in answers provided by students while doing quizzes
or submitting assignments. While it may seem beneficial from the
point of view of learner autonomy to give the students co-authoring
rights to enable them to edit some course components it may bring
about confusion if exercised in excess. When it comes to language
that the electronic course components accept, it must be remem-
bered that the platform will accept only the answer which is exactly
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the same as the one provided while creating the quiz. Therefore
teachers must take care to create quiz items which do not demoti-
vate students. Since students enjoy communicating with one anoth-
er online each course should also include the possibility for students
to engage in asynchronous interaction (Elias, 2010, p. 122).

A possible design of such a course might be organized by level,
weekly or in a topic format, with a number of possible components
such as forums, chats, glossaries, wikis, assighments, quizzes, choic-
es (polls), games, databases, Sloodle, WiZiQ, MoodLL, etc. Such an
environment must allow the users to store and organize resources
(text, audio, video, web links and interactive activities) and commu-
nicate with one another and the teacher. It also gives the teachers
the possibility to guide the learners, recommend content and set
tasks that complement the material realised during face-to-face
classes.

POSSIBLE CONCERNS
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The question that arises here is whether learners are capable of par-
ticipating in a course that requires a high level of self-control and
initiative. Taking into consideration the growing popularity of the
learning management system, its intuitiveness and flexibility, it
seems highly probable from the technical point of view. It is also
technically possible to give other participants the rights to be
co-creators of content. It could empower and motivate them to get
more engaged in the subject. It has been shown in a number of stud-
ies (Deller, 1990; Campbell & Kryszewska, 1992; Stefanowicz-Kocot &
Nowak, 2009; Stefanowicz-Kocol, 2011) that learners are able to suc-
cessfully create content that is used by other learners for further
practice and assessment, to the benefit of all interested parties.

Another concern is the students’ readiness for such autonomous
learning. Having in mind the students’ educational background
(secondary school), it is unlikely that they are prepared for inde-
pendent learning. On the other hand, it is never too late to start de-
veloping this important capacity and it has been claimed that online
learning can be utilised as a tool for the development of learner au-
tonomy (Little, 1996; Warschauer, 2000; Shetzer & Warschauer,
2000).
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MATERIAL AND METHODS

In the study outlined below we aimed at finding out what we could
learn from ESP students’ experience of participating in a blended
ESP course. The general objective of our research was to see wheth-
er students were satisfied with using the Moodle in an ESP context,
and to learn about their perception of advantages and disadvantag-
es of using Moodle. Additionally, we were keen to find out about
their attitudes towards communication with other students and the
teacher within the Moodle environment as well as about their pref-
erable form and way of learning. In the end, we also sought to see
whether there were any correlations between their attitudes to-
wards using computers/technology in the classroom and their
grades, then between their self-evaluation and the grades, next be-
tween their grades and frequency of visiting Moodle, which can be a
good starting point for some research in the future.

The respondents were the first-year students of the Faculty of Ag-
riculture, University of Belgrade, Serbia attending the course Eng-
lish for Specific Purposes during the 2013/2014 academic year for one
semester, that is, two lessons per week, 30 lessons in total.

These students had the opportunity on a voluntary basis to com-
bine face-to-face learning with e-learning, that is, to experience
blended learning. They were given materials on the Faculty of Agri-
culture Moodle site, namely, the lessons taught previously in the
classroom were available online, provided with links to definitions
of all unknown words as well as with questions checking their un-
derstanding of the text, i.e., the uploaded material. Additionally,
different kinds of assignments and quizzes were available so that
the students could practice and prepare for the examination. Unfor-
tunately, not all students were eager to participate although they
were informed that they would be awarded some extra points for
participation. The reasons they usually stated for not participating
were not having proper access to the Internet as well as not having
a computer. Some of them admitted that they were lazy and not in-
terested in Moodle while some of them simply claimed that they did
not like such kind of studying.

The total number of students who responded voluntarily to the
questionnaire administered at the end of the semester, after taking
the examination was 104 (n=104), 64 females and 40 males. They
were informed in advance that their responses would be used for
scientific purposes.
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The questions administered attempted to cover self-evaluation of
their knowledge of English and computers before their enrolment at
the Faculty, their (dis)satifaction with the material used on the Moo-
dle platform, their view on possible improvement of their language
and computer skills, communication with other students and the
teacher, as well as advantages and disadvantages of blended learn-
ing.

RESULTS AND DISCUSSION

122

Regarding their knowledge of English before entering the Faculty,
the respondents were asked to assess it on the scale from 1 (insuffi-
cient) to 5 (excellent) (Figure 1). About 41% of respondents evaluat-
ed their knowledge with a grade of 4, a considerable number of
respondents (32%) chose 5, and around 21% selected the grade of 3,
whereas only 5% of respondents opted for 2, and only one respond-
ent decided on the grade of 1. Therefore, the majority of the re-
spondents think that they have a relatively high level of English
knowledge.

Self-evaluation of English knowledge

1
1%

FIGURE 1. SELF-EVALUATION OF RESPONDENTS’
KNOWLEDGE OF ENGLISH

As for the self-evaluation of their knowledge on using computers,
the situation is a little different (Figure 2). Approximately 54% of the
respondents thought that their knowledge was excellent with a
grade of five. About 29% of respondents evaluated their computer
knowledge with a grade of 4, while 14% thought their grade should
be 3, and only 3% opted for the grade of 2, and nobody of the re-
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spondents thought that they had no knowledge of computers, i.e.
that they deserved a grade of 1. Hence, compared with the previous
question and answers, students felt even more confident when the
computer skills were taken into account.

Self-evaluation of computer knowledge

12
0% 3%

FIGURE 2. SELF-EVALUATION OF RESPONDENTS’
KNOWLEDGE OF COMPUTERS

When it comes to the advantages of using a Moodle platform in an
ESP context (Figure 3), most respondents favoured the possibility to
study when it suits them (78%, n=82), then the possibility to choose
the place for studying (36%, n=37), the possibility to choose the
learning material (27%, n=28) and the possibility to avoid meeting a
teacher and colleagues (4%, n=4). About 4% (n=4) of the respondents
opted for ‘Other’, stating that they did not like studying by means of
a computer. On the other hand, some of them stated that they liked
it because information was available in one place. Hence, the possi-
bilities to study when and where they like seem as the most relevant
of the mentioned advantages.

Regarding the disadvantages of using a Moodle platform, the ma-
jority of respondents elected the impossibility to have a direct con-
tact with a teacher (65%) and the lack of self-discipline to study
when it is necessary (40%), whereas about 9% of respondents chose
difficult access to material, while about 8% opted for ‘Other’, stating
reasons such as problems with eyesight, then the teacher not being
able to know for sure who actually completed the task, the need for
Internet access, whereas some of them claimed there were no disad-
vantages. We can see that for most respondents, having a direct con-
tact with a teacher is very important. Similarly, the lack of
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FIGURE 3. ADVANTAGES OF E-LEARNING
self-discipline can point to the fact that students are not autono-
mous enough.
Disadvantages of e-learning
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FIGURE 4. DISADVANTAGES OF E-LEARNING

Taking into account the teaching material posted on the Moodle
platform (Figure 5), respondents were asked to evaluate it. More
than a half (64%) marked it as excellent. About one-fourth of re-
spondents thought that it was very good (25%), while 10% evaluated
the material with a grade of 3. Then, only 1% of respondents as-
sessed the material with a grade of 2. Fortunately, nobody opted for
the grade of 1 and it is possible to say that students were generally
satisfied with the material they were provided with.
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Evaluation of the Moodle material 2
1 1%

0%

FIGURE 5. EVALUATION OF THE MATERIAL
POSTED ON THE MOODLE PLATFORM

Concerning their opinion on the possible improvement of their
knowledge of English (Figure 6), almost half of the respondents
(47%) believed that their knowledge improved, about 27% thought
that it fairly improved, whereas around 22% considered that their
knowledge did not quite improve, and roughly 4% believed that
their knowledge did not improve at all. It is important to notice that
more than a half of respondents were able to follow their own
progress to some degree and to become conscious of their advance-
ment. This can positively affect their learning as well as their moti-
vation for learning, because in case of many students the impor-
tance of the awareness of being able to do something successfully
was quite relevant.
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Possible improvement of English
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FIGURE 6. POSSIBLE IMPROVEMENT OF ENGLISH
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When it comes to the type of studying (Figure 7), most of students
(83%) preferred the combination of the two given options: class-
room and through computers, whereas about 15% preferred classi-
cal face to face teaching, and only 2% opted for e-learning. We were
satisfied with these results since it points to respondents’ awareness
of blended learning significance. In addition, their not opting for
e-learning only may suggest that they are not quite willing and pre-
pared for entirely independent learning since many of them consid-
er e-learning as relying exclusively on their own without the addi-
tional help of the teacher.

Type of studying

In the
classroom

Using

computers
2%

The
combination of
the two
previously
mentioned

FIGURE 7. TYPE OF STUDYING

As for how they like to study (Figure 8), approximately 61% like to
listen to their teacher’s lecture directly (face-to-face communica-
tion), about 53% like to highlight what they consider important,
around 49% of respondents like to think before they provide an an-
swer and the same percent think that they learn best when they see
the information, and about 48% would like the teacher to correct
them when they are wrong. What they like least is to read the mate-
rial by themselves, study tables and figures, without teacher’s pres-
ence (around 14%), and only about 12% like to prepare for the next
lesson and to revise the material taught during the previous lecture.
It has already been mentioned that students like having a direct
contact with their teacher, and that learning on their own may pose
a problem for them. It may indicate that they are not accustomed to
being independent, and hopefully introducing blended learning can
help them overcome it.
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FIGURE 8. WAY OF STUDYING

When it comes to communication with a teacher and colleagues
through the Internet, approximately 53% of respondents sometimes
communicate, about 32% always communicate and only around 1%
of the respondents never communicate with a teacher and col-
leagues by means of the Internet. It can be observed that about one
third of the respondents seem to like this kind of communication,
whereas, in practice, there is an impression that students are some-
times too shy or anxious when they ought to communicate through
the Internet, by email, chat or forums.

Communication with a teacher and colleagues via the Internet
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FIGURE 9. COMMUNICATION WITH A TEACHER AND COLLEAGUES
VIA THE INTERNET

Considering the willingness of the respondents to contact their
teacher when something is not clear to them, about 48% of respond-
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ents answered that they did it sometimes, while 28% did it rarely,
and about 15% always did it. As we can see, respondents are not so
eager to ask a teacher for help, possibly thinking that it may ruin
their image or make them seem ignorant.

Asking a teacher for additional explanation
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FIGURE 10. ASKING A TEACHER FOR ADDITIONAL EXPLANATION

Regarding respondents’ willingness to ask their colleagues for
help or some additional explanation, approximately 47% did it
sometimes, whereas 41% did it always. This leads to the possible
conclusion that the respondents were more eager to ask their col-
leagues for help rather than their teacher. Hence, it seems that re-
spondents see cooperation as an important factor in the process of
learning.

Asking colleagues for additional explanation
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FIGURE 11. ASKING COLLEAGUES FOR ADDITIONAL EXPLANATION
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Regarding the role of the teacher in the learning process, about
81% of respondents think that the role of the teacher is important,
and 16% think it is fairly important, whereas only 3% think it is not
significant. None of the students thinks that the role of a teacher is
not important. We think that the respondents, first-year students,
are not quite independent, and they need help from a teacher so as
to feel ‘safer’ and ‘comfortable’ in the language learning environ-
ment.
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The importance of a teacherin a learning process

ves fairly not quite no

FIGURE 12. THE IMPORTANCE OF A TEACHER IN LEARNING PROCESS

As for using information technology in an ESP context, 62% liked
it, whereas only 5% did not like it. It appears that most respondents
like it, which is quite expected taking into account the accessibility
of various information technologies.
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FIGURE 13. USING INFORMATION TECHNOLOGY IN THE CLASSROOM
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When it comes to visiting the Moodle, about 62% wrote that they
visited it frequently, around 26% of students visited it sometimes,
12% rarely visited it and 1% never visited it.

Moodle visiting frequency
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FIGURE 14. MOODLE VISITING FREQUENCY

Asked whether this kind of communication made it easier for
them to follow the lectures, about 55% of the respondents answered
positively, 20% thought that it made it fairly easier, 19% considered
that it did not quite make it easier and 6% of the respondents an-
swered negatively.

Online communication
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FIGURE 15. ONLINE COMMUNICATION
MAKES LEARNING PROCESS EASIER
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Regarding the grades, respondents obtained the following grades
on the exam: 10% achieved a grade of 6, 17% of respondents obtained
agrade of 7,11% got 8, 21% attained 9 and 41% received 10. Figure 16
clearly shows that mostly the students who obtained the highest
grades were willing to fill out the questionnaire.

Grades

10%

FIGURE 16. GRADES OF THE RESPONDENTS

We also wanted to find out whether there were some correlations
between respondents’ grades obtained and their self-evaluation, as
well as whether there were some correlations between frequency of
visiting Moodle and the grades attained, and finally whether there
were any correlations between grades and their attitudes towards
using information technologies in the classroom.

When we take into account the relation between grades attained
and their self-evaluation of English knowledge, we can see from Fig-
ure 17 that the range for self-evaluating grades is quite diverse for
the grade of seven. The respondents who obtained a grade of 7 eval-
uated themselves with grades from 1 to 5, those with self-evaluating
grades of 3 and 4 being the most numerous. On the other hand, re-
spondents who obtained a grade of 6, mostly evaluated their knowl-
edge with grades of 2 and 3, the respondents who obtained 8 mostly
evaluated English knowledge with grades 3 and 4, and the respond-
ents who obtained 9 mainly opted for the grade of 4, whereas the re-
spondents who attained a grade of ten for the most part opted for
grades of 4 and 5.
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FIGURE 17. CORRELATION BETWEEN GRADES
AND SELF-EVALUATION OF THE ENGLISH LANGUAGE

Regarding the correlation between grades and the frequency of
visiting Moodle (Figure 18), it can be seen that the respondents who
achieved a grade of ten were the most frequent visitors, although
there were some respondents in this group who never visited the
platform. So it would be wrong to conclude that the frequency of
visiting Moodle must have had some significant impacts on the final
grade, but it is possible to say that the students who obtained grades
9 and 10 were the most numerous, with an exception of the respond-
ents who obtained 7, whose ‘oftenness’ was the same as the one of
those who obtained 9.
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sometimes
sometimes
sometimes

)]

~
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=]

FIGURE 18. CORRELATION BETWEEN GRADES AND FREQUENCY OF VISITING MOODLE

DANIJELA D. DORPEVIC, ANNA APOLONIA STEFANOWICZ-KOCOE



STUDENTS’ PERCEPTION OF INCORPORATING MOODLE IN AN ESP CONTEXT

When it comes to the correlation between grades and whether
this kind of communication makes following the lectures easier
(Figure 19), we see positive attitudes in case of students who ob-
tained 7, 9 and 10. The positive attitude is also present in the an-
swers of those who achieved 6 and 8, but to a lesser degree.
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FIGURE 19. CORRELATION BETWEEN GRADES AND ATTITUDES
TOWARDS USEFULNESS OF ONLINE COMMUNICATION

If we look at correlation and covariance tables (Figure 20) as well
as at scatterplots (Figures 21 and 22), we can see that the correlation
coefficient of a relationship between grades and their self-evalua-
tion is 0.590 which can be interpreted as a moderate positive rela-
tionship. On the other hand, the correlation coefficient of a relation-
ship between grades and respondents’ knowledge of computers is
0.128 (Figure 22), which may mean that it is a weak positive relation-
ship. Thus, it may be possible to assume that there is a dependency
between grades and knowledge of English.

PLEASE, EVALUATE YOUR PLEASE, EVALUATE YOUR
KNOWLEDGE OF ENGLISH KNOWLEDGE OF COMPUTERS 'WHICH GRADE DID YOU

BEFORE ENROLLING ON THE ~ BEFORE ENROLLING ON THE OBTAIN?
FacuLTy (1-5) FacuLty (1-5)
CORRELATION TABLE
PLEASE, EVALUATE YOUR
KNOWLEDGE OF ENGLISH 1000 0.410 0.590

BEFORE ENROLLING ON THE
FacuLty (1-5)

FIGURE 20. CORRELATION AND COVARIANCE TABLES
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FIGURE 20. CORRELATION AND COVARIANCE TABLES

Scatterplot of Which grade did you obtain? vs Please, evaluate your
knowledge of English before enrolling on the Faculty.
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FIGURE 21. SCATTERPLOT OF GRADES OBTAINED VS SELF-EVALUATION OF ENGLISH KNOWLEDGE
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Scatterplot of Which grade did you obtain? vs Please, evaluate your
knowledge of computers before enrolling on the Faculty.
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Please, evaluate your knowledge of computers before enrolling on the
Faculty.

FIGURE 22. SCATTERPLOT OF GRADES OBTAINED VS SELF-EVALUATION OF COMPUTER KNOWLEDGE

CONCLUSIONS  Although the questionnaire was mostly filled out by the students
who obtained high grades, which may be considered a drawback of
this research, considering the students’ responses it can be argued
that using information technology in the classroom has become a
necessity: more than half of the students preferred using it in the
classroom. At the same time, it is easily visible from the answers that
the best option is blended learning. Most respondents pointed at the
possibility to choose time and place that suited them as an advan-
tage, on the other hand, the impossibility to have enough face to
face contact with a teacher and other colleagues as well as lack of
self-discipline were listed as main disadvantages. Therefore
face-to-face classes seem necessary to motivate the students in a
more direct way as well as to structure their learning. It is interest-
ing to observe that a small number of respondents opted only for
e-learning, which can be interpreted that they are not ready for an
independent way of learning. Similarly, they are not willing to do
some activities by themselves, for example, reading material, stud-
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ying tables and figures, so it seems that they are not quite familiar
with learning on their own.

On the positive side, most of the respondents claimed that they
felt some of improvement of their English language knowledge,
which could trigger higher motivation for studying English. We can
also argue that the frequency of using Moodle to some extent affect-
ed the final grades of the respondents in a positive way.

The research also shows that they liked to communicate via the
Internet, however, they preferred communicating with their col-
leagues to communicating with a teacher. Such behaviour may have
resulted from shyness or anxiety even though communication with
the teacher was not face-to-face. However, a large number of re-
spondents were aware of the importance of the teacher in alearning
process. Also, there were positive correlation coefficients of rela-
tionships between grades and self-evaluation of respondents’
knowledge of English before enrolling on the Faculty as well as be-
tween grades and self-evaluation of knowledge of computers before
enrolling on the Faculty.

We can easily observe that incorporating Moodle into the ‘classi-
cal’ classroom encourages interaction and boost students’ confi-
dence regarding their knowledge of English as well as their
independence. In addition, it is likely that they will develop learner
autonomy, which may help them learn faster and in more diverse
ways. In the end, what is interesting to note was that most respond-
ents found using Moodle to be a valuable experience.
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JAHWIENA [I. BOPBEBUR

YHUBEP3UTET Y BEOTPALTY
[10JbONIPUBPESHU GAKYJITET

AHA ATIOJIOHUA CTE®AHOBUY-KOL0JI

JIPYKABHA BUCOKA CTPYYHA IIKOJIA Y TAPHOBY
DAKYJITET 3A XYMAHUCTUYKE HAYKE

PE3UME

138

TTEPLIETIIMJA CTYJEHATA O YK/bYYUBAY TJIATGOPME MOODLE Y
KOHTEKCT EHIVIECKOT JE3UKA 3A IIOCEBHE HAMEHE

[TprMeHa MHPOPMALIMOHUX TEXHOJIOTHja y HaCTaBU Pas3IMuNUTHX
IpeZiMeTa, Ila TaKO Y CTPAHOTr je3uKa, Ha OMJI0 KOM HHUBOY IIKOJIO-
Bamba, I0CTasa je roToBo HemadexHa. Ilmardpopma MOODLE (eHrur.
Modular Object-Oriented Dynamic Learning Environment) Moxe ce
[PUIMYHO YCIIENHO MHTETPUCATH paJu yBol)erba yuera Ha Aa/buHY,
Kao 1 XUOPUIHOT ydersa. Y pafly Cy faTe TEOPUjCKe OCHOBE O yIIOT-
pedu mardpopme MOODLE y KOHTEKCTY y4Yera Ha Aa/bUHY, Kao U
XUOPUIHOT y4yema, y3 HaroMeHe o oApehenum moryhum morem-
kohama 1 HezocTanymMa. OBaj paz je NMao 3a LWJ/b Aa UCIIUTA A JIN
Cy CTyZEHTU 3aJ0BosbHU ynoTpedom mardopme MOODLE koja je
kopumheHa y HacTaBu mpeimMeTa Eninecku jesuk 3a toceSHe HameHe.
WUcnuranuuu cy Owmu cryneHTH IlosbonprBpesHOr ¢akysiTera,
YHuBepauTera y Beorpany. [J1aBHU I1/b OBOT UCTPaXUBarba MO je
Jla ce yTBPAY Ja JI CTYy[eHTH y4Yerwe Ha Ja/bUHy, HapOo4uUTO IIaT-
dbopmy MOODLE cMaTpajy KOPHCHOM 32 BbUXOBO yueme. [lopes Tora,
CTYZIeHTH Cy UMaJI1 IPUJIMKE [la CaMU OLleHe CBOje I03HaBame paja
Ha padyHapy M eHIVIECKOT je3uKa. [lajbe, eJjeam CMO Jia Ca3HaMo
BUIIE O BbUXOBOj MEePLENLINjU 1 O CTaBOBUMaA ITpeMa KOMYHUKaLUj1
ca JpyrMM CTYZEeHTVMMa W Ca HAacTaBHMKOM, Ka0 M O HBHXOBUM
OMU/bEHUM OOMLMMa Y HauMHKMMA y4yera. 3aTHM, CasHalIu CMO
KOje Cy IPeJHOCTH 1 HeZocTaLy yrorpede MHGOPMALMIOHUX TEXHO-
JIOTHja y HaCTaBU CTPAHOT je3uka. Ha 0CHOBY o0UjeHNX pe3y/iTara,
MOJKe Ce 3aK/by4nTH Ja je yrnorpeda miaardopme MOODLE y okBUPY
KJIACUYHOT y4Y€rha y yYMOHMLM oxpadpuia capaimy u mosehana
CaMoOIIoy3/lamke CTyZleHaTa y IIOrJiely BMXOBOT 3Hama E€HIJIECKOT
jesrKa U BUXOBe He3aBUCHOCTU. Y Be3U Ca TUMe, pe3yJTaTu OBOr
HCTpaXKUBama MOKasyjy Aa Cy UCIHUTaHULM OWIM paau Aa capalyjy
ca CBOjUM KoJjleraMa, fja ce odpare 3a moMmoh miam gozatHa odja-
urersa. CTOra je BEpOBAaTHO [ja Y KOHTEKCTY XUOPHAHOr yuema,
CTYZEHTH MOTY YCBOJUTH HeKe HOBe BEIITHHE, Koje OU MM IOMOTJIe
Ja yde Op)xe M Ha pasnuyuTe HayuHe. Ha Kpajy, Keseau cMo Ja
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YTBPAMMO KaKO HMX0BA CaMOeBajyallja KOperpa Ca HBUXOBUM
CTaBOBMMa IIpeMa y4ery Ha Ja/bUHY KaKo OMCMO JOLIIN IO 3aKJbY-
JaKa KOju OU ce MOIVIM KOPUCTHUTH Kao IOJIa3Ha OCHOBa 3a HeKa
dymyha ncrpaxuBama.

K/bYUHE PEUM: Moodle, yuere Ha fajbrHY, EHITIECKU je3VK 3a [IocebHe HaMeHe, Iep-
Lennyja CTy eHaTa.

OsBaj unaHak je o6jasmeH n auctpubympa ce noa nuueHuom Creative Commons
AytopcTtBo-Hekomepunjanto-bes npepana 3.0 (CC BY-NC-ND | 3.0
https://creativecommons.org/licenses/by-nc-nd/3.0/).

This paper is published and distributed under the terms and conditions of the
Creative Commons Attribution-NonCommercial-NoDerivs 3.0 Unported licence
(CC BY-NC-ND 3.0 | https://creativecommons.org/licenses/by-nc-nd/3.0/).

" MG RD

DANIELA D. DORPEVIC, ANNA APOLONIA STEFANOWICZ-KOCOE 139



